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Abstract 
 
The relevance of academic research to practice has been a widespread topic for 
academics to debate. This study investigated whether practitioners who hold a business-
related Ph.D. degree may act as intermediaries in the transfer of academic knowledge 
from academia to industry. Based on the extant literature, a model of knowledge transfer 
was developed and used as a lens of analysis. Twenty one Ph.D. graduates were 
interviewed. The data were subjected to content analysis to test current knowledge 
transfer theory.  
First, it was found that the lack of demand for evidence-based knowledge in industry 
deters practitioners from using academic research. Second, when these practitioners 
remain involved in the academic domain, they are more likely to access and apply 
academic knowledge. Lastly, the attitude of a practitioner’s employer or client impacts 
the probability of the practitioner using academic literature in decision making 
processes. The findings of this study revealed how influential an organization’s culture 
is in determining what sources of knowledge practitioners access and apply to perform 
their responsibilities. The implications of this study include a recommendation for 
doctoral program curriculums to include more applied knowledge. Additionally, it 
recommends that industry employers should provide employees with access to academic 
literature. In summary, the results reinforced the importance of understanding the 
relationship between a source and a receiver as studied in this case between academics 
and practitioners.  
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1. Introduction 
The argument on the perceived irrelevance of academic research dates back to the 
1980s when academic institutions were criticized for placing priority on scientific 
rigour over relevance to industry (Bennis & O'Toole, 2005; Knights, 2008; Van de 
Ven & Johnson, 2006). The disconnect between academics and practitioners has 
been deemed “the Great Divide” in that the theoretical contributions of 
researchers go unimplemented in practice (Rynes, Bartunek, & Daft, 2001). The 
very value and relevance of academic research has been called into question as a 
result of the perceived lack of applicability and generalizability of academic 
knowledge (Benjamin & O'Reilly, 2011). For example, the utilization of academic 
research on a regular basis by human resource managers is less than 1% (Rynes et 
al., 2001). As a result, a flurry of papers was published which reflected on this 
divide between academia and practice (Rottman, 2008; Serenko, Bontis, & Hull, 
2011; Simmons et al., 2001; Starkey & Madan, 2001).  
Knowledge has been defined as an individual’s ability to take action (Berger & 
Luckmann, 1966). It provides the user with a justification and a motivation to 
alter their decisions (Hannabuss, 2001). Accordingly, industry practitioners 
require knowledge in developing and implementing an action strategy. Therefore, 
academic knowledge is only relevant to industry if it motivates practitioners to 
take action inspired by its content.  
Booker, Bontis, and Serenko (2008) studied how business professionals access 
and utilize academic research in their daily work. They found that while 
practitioners do value academic research, it is the accessibility of this research that 
produces the detachment. This accessibility refers to the receiver’s ability to 
effectively consume the knowledge. Simmons et al., (2001) established that the 
process of knowledge transfer mostly fails on the side of the receiver, which in 
this instance would be the practitioner. Additionally, Serenko et al. (2011) 
determined that books act as knowledge transfer agents, and further exploration 
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should include alternative transfer agents which are accessed by practitioners 
through direct or indirect channels. Direct channels of knowledge transfer occur 
when an individual accesses, understands, and executes the knowledge directly 
from the source (i.e., from an academic publication) (Almond, 2001). Knowledge 
is transferred through an indirect channel when the knowledge is modified and/or 
distributed to the end user by an intermediary (Nohria & Eccles, 1998). 
This area of research is highly relevant in the current knowledge-based economy 
where organizations must utilize recent and relevant knowledge in their decision 
making to remain competitive (Parent, Roy, & St-Jaques, 2007). The source of 
this knowledge has increasingly become occupied by consultants, contributing to 
an increasingly alarming marginalization of academics (Knights & Scarbrough, 
2010). Therefore, calls have been made for studies that examine possible transfer 
methods of evidence-based knowledge to practitioners (Rousseau & McCarthy, 
2007).  
There are several factors that justify the importance of the transfer of academic 
knowledge to practice. First, the volume of scientific research of a nation is 
positively correlated with its overall wealth (King, 2004; Rousseau & Rousseau, 
1998). This correlation, however, becomes even stronger when a larger proportion 
of scientific discoveries reach practitioners. Second, the application academic 
research has been shown to increase an organization’s sales and productivity 
(Fontana, Geuna, & Matt, 2006). Third, empirical evidence suggests a positive 
relationship between the commercialization of academic findings and 
organizational performance levels (Susanty et al., 2011).  
However, academic works are usually targeted to other academics, including 
reviewers and editors. They are written in a complicated language, contain jargon, 
present advanced statistical techniques, have abstract ideas and theories, and 
assume the reader’s familiarity with academic research in general. Thus, the 
accessibility of academic publications is a major barrier for the transfer of 
academic research to practice because practitioners often lack academic training, 
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which is required to read and understand academic works. At the same time, 
graduates of doctoral business programs who are employed in the non-academic 
sector (e.g., managers who hold a Ph.D. in Business) are fully qualified to read 
academic publications and use academic findings for their decision making. This 
study attempts to contribute to the knowledge base by exploring whether business 
doctoral program graduates who work in practice are knowledge ambassadors 
acting as an indirect channel of knowledge transfer between academics and 
practitioners. Particularly, the purpose of this study is to explore whether business 
doctoral program graduates who enter the non-academic workforce acquire, 
utilize, and disseminate the academic knowledge in their daily decision making. 
The investigation of methods of knowledge transfer from an academic source to 
practice is important for various stakeholders. 
2. Literature Review 
2.1. Background on the Management Discipline 
Throughout the entire history of academia, creating, communicating, and utilizing 
authenticated knowledge have been a recurrent purpose of the very existence of 
academic institutions (McLuhan, 1962; Roberts & Skeat, 1983; Saenger, 1975). It 
was the belief of Daniel Coit Gilman, the first president of Johns Hopkins 
University that it is “one of the noblest duties of a university to advance 
knowledge and to diffuse it not merely among those who can attend the daily 
lectures but far and wide.”1 Presently, the creation and dissemination of scientific 
knowledge is a common mission statement for universities, and research is 
considered one of the most important activities for faculty members (Jagodinski, 
2008; Serenko, Bontis, & Moshonsky, 2012). However, there is debate on 
whether the academic institution is fulfilling its self-expressed mission. Khurana 
(2007) empirically studied business schools and concluded that the top US 
schools have lost focus on the mission of the legitimization of management and 
                                                 
1
 http://www.press.jhu.edu/about/index.html 
4 
 
are motivated by self-interest and gain instead of knowledge creation. Pfeffer and 
Fong (2002) support this critique of business schools and state that the 
applicability of both education and research has fallen.  
The role of the university often changes depending on the stakeholder consulted. 
The academic researcher has been viewed as the primary stakeholder for academic 
research. Spender (2005) expresses that management research has been driven by 
“a search for legitimacy, ownership and the control of management knowledge” 
(p. 1283) by these academic researchers. Policy makers’ aspiration for universities 
is to enhance the quality of education and supply of useful knowledge in response 
to the rising demand for knowledge-intensive products and solutions (Yusuf, 
2008). This increased training of the labour force is an important component of a 
university’s function. Policy makers have the added pressure of addressing the 
demands of funding agencies to ensure continued funding. Therefore, the creation 
of valuable knowledge by academics for society as a whole is the concern of these 
policy makers. Practitioners should view the purpose of the university as a 
generator of knowledge for the development of industry. In high-tech industry 
clusters, this purpose is acknowledged by practitioners who view universities as 
an important contributor (Feldman, 1994). Where the commercialization of 
knowledge has become a focus for some institutions, collaboration with practice 
has become routine (Hitt, 1998; Van Aken, 2005). 
This topic raises the question of what type of knowledge academics should pursue 
– fashion, or fundamental? (Abrahamson, 1991; Weick, 2001). Scarbrough (2002) 
defined fashionable knowledge as “knowledge that has been diffused, but which 
has not been institutionalized” (p. 89). There is an argument on both sides of the 
debate on what type of knowledge should be created by academics. On the one 
hand, there are views that academics should be encouraged to tailor management 
research to the practitioner audience, which reverses the proper relationship 
between academia and industry (Knights, 2008). On the other hand, there are 
arguments that researchers should focus on fundamental issues that constructively 
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criticize industry practices and do what is best for the development of science in 
general (Starkey & Madan, 2001). The problem, however, is that to the practical 
world, management research is viewed as not generalizable and lacking the ability 
for practical implementation (Jacob, 2001). According to Rynes et al. (2001), 
organizations tend to ignore numerous research findings, solutions, and strategies 
provided by academia. 
Therefore, the management disciple has two goals to balance, scholarly rigour and 
social usefulness (Hodgkinson & Starkey, 2011). Consequently, it is important to 
understand the mechanisms that contribute to the widening of the Great Divide in 
order to sustain advancement in the management discipline. If the gap between the 
stakeholders continues to exist, it can impact the justification of the role of the 
academic researcher and even the sustainability of academia (Starkey & Madan, 
2001). Business schools must become more responsive in addressing practical 
considerations, otherwise practitioners will access substitute suppliers of 
knowledge.  
The market share of applied management knowledge has been increasingly taken 
over by business consultants, who became popular in the 1980s. Approximately 
the same time,  the exponentially growing dissemination of knowledge through 
electronic means was observed, which in turn contributed to a high turnover of 
management fashions (Suddaby & Greenwood, 2001). Consultants are motivated 
to provide new knowledge to legitimize their profession (Alvarez, 1998). This 
diffusionist activity of consultants turns knowledge into a commodity 
(Scarbrough, 2002).  
In summary, policy makers are searching for methods of knowledge transmission 
from academia to practice in order to address the increasing need for relevant 
knowledge, to promote innovation, and to encourage competitiveness (Hanberger 
& Schild, 2004). This process begins with the mobility of university-educated 
students who develop an association with academia and later enter the labour 
force (Fleming & Frenken, 2007), often as business consultants. According to 
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Bramwell and Wolfe (2008), the former students act as an intermediary between 
industry and academia to transfer academic research to practitioners, advise future 
research directions, and improve curriculum. However, the extent and manner in 
which these graduates transfer academic knowledge to practice requires further 
study. In line with this school of thought, this study will strive to gain an 
understanding of the possible function of Ph.D. graduates as an intermediary 
between academia and practice. The purpose is to understand what hinders the 
transfer of academic knowledge to practice and whether doctoral business 
program graduates, who are employed in private and public non-academic 
organizations, may bridge this gap.  
2.2. Evidence-Based Management  
Evidence-based policy procedures to leverage human capital was a focus of the 
“enlightenment” era (Sanderson, 2003). The application of methods which have 
been proven for decision making began in eleventh century with the adoption of 
evidence-based medicine which was documented in the medical encyclopedia 
“The Canon of Medicine” (Daly & Brater, 2000). Medical professionals pooled 
their collective experiences to determine proven methodologies so that effective 
approaches are adopted en mass and ineffective approaches discontinued. The 
knowledge contained within the encyclopedia created a groundwork for further 
research at academic institutions (Huff, 2003). The motivation behind the creation 
of the encyclopedia was to address variances in practice and provide an authority 
on successful and verified methods (Walshe & Rundall, 2001). Surprisingly, it 
wasn’t until 2006 that this concept of evidence-based decision making became 
formally introduced in business disciplines (Pfeffer & Sutton, 2006). 
In an extension of evidence-based medicine, Pfeffer and Sutton (2006) at Stanford 
University introduced the term evidence-based management, which refers to the 
transfer of principles based on best evidence into organizational practices. 
According to evidence-based management, managers can become more successful 
than their competition when they develop strategies based on tested evidence 
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(Rousseau, 2006). Goshal (2005) posits that the transfer of academic knowledge 
to practitioners has an effect on human behaviour by legitimizing actions 
consistent with academic evidence while delegitimizing nonconformist ones. It is 
this notion that this study will explore and test to determine if this legitimization 
and delegitimization occurs, or if it affects a practitioner’s behaviour. Evidence 
can also provide a basis for performance measurement and hold practitioners 
accountable for results (Heinrich, 2007). According to Pfeffer and Sutton (2006) a 
constant flow of new information is important for managers to acquire reliable 
evidence that can be used to make credible decisions. If the results and 
recommendations of these scientific findings are unknown or ignored by 
practitioners, the value of such research is diminished. 
Research has shown that practitioners access a variety of knowledge sources to 
solve a problem they encounter (Lamertz & Baum, 1998). The most favoured 
source is their  own past experiences and intuition (Mazza & Alvarez, 2000). 
Practitioners trust the knowledge gained by their own past experience, not the 
findings of researchers and therefore rarely seek out new evidence (Pfeffer & 
Sutton, 2006). In contrast, practitioners may not trust external research streams 
because they believe that academics cannot accurately understand the dynamic 
environment of the practical world and provide usable knowledge. This is 
corroborated by Abrahamson (1996) who states that practitioners rarely access 
academic sources directly when forming a solution or strategy. If practitioners do 
access external knowledge, it is primarily non-academic literature written by 
practitioners such as themselves.  
At the same time, Finkler (2004) suggests that if students study evidence-based 
examples of successful decision making, gather evidence-based practices, and 
observe their positive impact, they are more likely to value evidence-based 
research findings after entering the workforce. Thus, it is reasonable to conclude 
that doctoral business program graduates are supposed to seek scientific evidence 
and apply it throughout their entire professional careers. 
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2.3. Knowledge Transfer 
Social construction theory was introduced in 1966 in the book “The Social 
Construction of Reality” (Berger & Luckmann, 1966). According to social 
construction theory, people modify their behaviour based on the knowledge they 
have acquired and interpreted about their environment (Parent et al., 2007). 
Therefore, knowledge is a social construct based on an individual’s interactions 
which will motivate a change in one’s behaviour (Alavi & Leidner, 2001). The 
creation and organization of an individual’s knowledge is filtered through his or 
her own beliefs, values, and commitments (Lahti & Beyerlein, 2000). Thus, the 
concept of knowledge transfer is important because it shapes decision making 
processes of all people, including business professionals.  
Knowledge transfer has become one of the most important strategic organizational 
tools. It is the key concept that all successful managers are aware of and apply in 
their daily work (Simmons et al., 2001). Knowledge transfer has also become a 
focus for many researchers who understand its importance for an organization’s 
competitive advantage (Cavusgil, Calantone, & Zhao, 2003). When knowledge is 
allowed to flow within an organization, it enables organizational learning and the 
diffusion of implicit knowledge (Lahti & Beyerlein, 2000). When people are faced 
with a new opportunity or a problem, they require accessible knowledge to make 
the required modifications to their behaviour (Liyanage et al., 2009). The value in 
knowledge lies in its ability to help managers undertake better actions and 
improve their decision making (Davenport & Prusak, 1998).  
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Christensen (2003) provides an excellent explanation of the concept of knowledge 
transfer: 
“Knowledge transfer is about identifying (accessible) knowledge 
that already exists, acquiring it and subsequently applying this 
knowledge to develop new ideas or enhancing the existing ideas 
to make a process/action faster, better or safer than they would 
have otherwise been. So, basically knowledge transfer is not only 
about exploiting accessible resources, i.e. knowledge, but also 
about how to acquire and absorb it well to make things more 
efficient and effective” (p. 14). 
What Christensen is alluding to is that knowledge transfer involves a series of 
activities which must be undertaken in an accommodating environment. This 
process is motivated by the increased productivity and quality of decisions made 
by the receiver. Therefore, knowledge transfer is more than accessing new 
knowledge; it is about creating more productive, informed individuals.  
2.3.1. The Process of Knowledge Transfer 
There are various theories explaining knowledge transfer and how knowledge is 
communicated from one individual to another. In the past, knowledge was 
considered an object which could simply be passed from one person to another 
without regard for the surrounding context (Parent et al., 2007). It was also 
assumed that knowledge transfer was a hierarchical, top to bottom interaction 
where the receiver of the knowledge was a passive actor (Roling, 1992).  
However, this traditional model has been criticized for its linear perspective, 
which ignores context and exchanges between the two participants. Instead, the 
knowledge transfer process is bi-directional and as stated previously, fails most 
often on the receiver’s side (Simmons et al., 2001; Szulanski, 1996). Therefore, 
the receivers cannot be passive entities that are bestowed knowledge from a 
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source. Instead, they must be active problem-solvers who generate their own 
knowledge base (Hutchison & Huberman, 1994). Knowledge transfer is a result of 
the interaction within a dyadic relationship (Knights & Scarbrough, 2010).  
The newer process-based models of knowledge transfer are of the social 
constructivist perspective, which assumes that knowledge has an individual 
meaning to different people based on their experiences (Parent et al., 2007). 
Process-based models take into account the environment in which the knowledge 
is transferred and applied (Frambach, 1993). This process refers to “an element of 
semantic movement or subtle shift in meaning as the original knowledge product 
is disembedded from its original context, abstracted into iconic form and 
reembedded in another, somewhat different organizational context” (Suddaby & 
Greenwood, 2001). 
In an organizational context, the legitimacy of the new knowledge is validated 
against the organization’s culture (Roling, 1992). Therefore, knowledge transfer is 
not an identical replication. Instead, received knowledge is adapted to fit the 
receiver’s individual situation (Foss & Pedersen, 2002). The ability of a business 
to apply organizational learning methods depends on whether its employees 
“acquire, disseminate and use knowledge in order to adapt to a changing external 
environment” (Hoe & Mcshane, 2010). 
2.3.2. Theory of Communication 
The theory of communication is comprised of a group of theories which focus on 
the behaviours exhibited during the communication process between the source 
and receiver (Baxter & Braithwaite, 2008; Dillard, 1990; Giles, 2008; Hewes & 
Planalp, 1987; Wilson, 1997). These behaviours include the use of both verbal 
and nonverbal messages to establish interaction patterns in the relationship. 
Because knowledge transfer is founded on behaviour and relationships, “the field 
of knowledge management must ultimately rest on theories that account for those 
behaviors and relationships” (Thompson, Jensen, & DeTienne, 2009). 
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For example, this focus is applied in the Goals-Plans-Action Theory which 
illustrates how a source can influence the receivers based on their behaviour 
during the transfer process (Dillard, 2008). Uncertainty Reduction Theory 
explains how individuals manage ambiguous situations which have unpredictable 
outcomes (Bylund, Peterson, & Cameron, 2012). Originally designed to 
understand the initial interaction between strangers, this theory states that the 
primary goal of an individual’s communication is to decrease uncertainty. This 
allows one to better predict actions of others and the outcomes of different 
situations. Communication Accommodation Theory focusses on how 
communicating with another individual can alter one’s communication behaviour 
(Bylund et al., 2012). Individuals accommodate their communication approaches 
based on their desire to either converge and match, or diverge and differentiate 
from the other person’s style. According to Giles (2008), usually the individual 
who is perceived as possessing the least power in the relationship will do the 
accommodating.  
With respect to the transfer of academic knowledge to practice, the theories 
discussed above underline the importance of understanding the relationship 
between the participants and the environment in which the exchange takes place. 
In terms of this study, it means paying attention to the practitioners’ previous and 
current relationship with the academic sector, the communication channels 
through which they access academic literature, the culture of the company they 
work in, and how they communicate with their colleagues.  
2.3.3. Antecedents of Knowledge Transfer 
From a practical perspective, knowledge is useful only if it successfully embedded 
in the organization that enhances its effectiveness and efficiency (Zeitz, Mittal, & 
McAulay, 1999). The capacity-based model of knowledge transfer, which 
articulates that knowledge transfer occurs within a system (Parent et al., 2007), 
presents a number of antecedents which are necessary for knowledge to become 
embedded in an organization. The first capacity is described as generative 
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capacity and refers to the system’s ability to identify new knowledge and its 
applicability. This ability is derived from the user’s intellectual and creative 
capital. The second capacity is disseminative, which refers to the ability to adapt 
and diffuse the knowledge within the specific environment within the system 
(Ghoshal, 2005). The validity of the new idea is assessed based on how well it 
aligns with the current norms prior to its diffusion (Greenwood, Suddaby, & 
Hinings, 2002). Often, the presence of communication infrastructure is integral to 
the diffusion process (Parent et al., 2007). The absorptive capacity of the firm is 
defined as the ability to recognize the value of new external knowledge, assimilate 
this knowledge, and apply it to address relevant issues for a system’s stakeholders 
(Parent et al., 2007). This means that both individuals have to already possess a 
requisite level of knowledge in order to participate in knowledge transfer. The 
absence of this capacity has been identified as one of the most prevalent barriers 
to organizational learning and knowledge transfer (Cohen & Levinthal, 1990). 
The last capacity refers to adaptive and responsive capacity, defined as the ability 
to continuously learn from interactions with other organizational members. This 
would often involve a feedback system that renews elements of the knowledge 
transfer system which ensures that the system possesses a sustainable knowledge 
transfer system (Parent et al., 2007). 
In addition, trust is an important aspect of knowledge transfer because the 
recipients have to trust that the knowledge source is credible and valid. If people 
do not trust the source, they will be resistant to the knowledge that the source is 
trying to impress upon them, and they will not alter their current behaviour to 
reflect the knowledge (Politis, 2003). When new knowledge is adopted and 
implemented, it is disruptive to the existing practices and status quos. Therefore, 
there has to be a willingness to acquire new knowledge from the source (Liyanage 
et al., 2009). Often, a common frame of reference is important since individuals 
are more likely to accept knowledge from someone similar to themselves (Lahti & 
Beyerlein, 2000). 
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In conclusion, the extant literature identifies important antecedents of knowledge 
transfer, such as continuous learning, adaptation, a requisite level of knowledge, 
and a healthy relationship between the source and the receiver, which may be 
employed to understand the role of knowledge recipients within the academic-
practitioner divide. Therefore, it is important to understand the functionality and 
nature of the relationship between academic sources and practitioners.  
2.3.4. Knowledge Transfer Channels  
The transfer of knowledge can occur over a variety of mediums through either 
direct or indirect methods. A direct channel of knowledge transfer occurs when 
the receiver accesses the material written by the creators of the academic 
knowledge through mediums including journals, books, and conference 
proceedings. However, practitioners are rarely directly exposed to or utilize 
current academic material (Pearson, Pearson, & Shim, 2005). Therefore, these 
practitioners should access knowledge through indirect channels where the 
knowledge is transformed by an intermediary into an accessible format that is 
applicable to the receiver’s environment (Nohria & Eccles, 1998). Understanding 
and identifying effective indirect channels is key to conveying academic research 
to practitioners (Serenko et al., 2011). 
For example, medical patients avoid information they believe themselves to be 
unqualified to consume and instead defer to the information provided by their 
health care providers as authorities (Baxter & Braithwaite, 2008). In comparison, 
practitioners who do not possess a Ph.D. can indirectly access academic material 
by communicating with practitioners holding a Ph.D., as a channel for knowledge 
transfer. This indirect channel occurs when the non-Ph.D.-holding individuals are 
exposed to academic theory through the Ph.D. graduates who possess the capacity 
for synthesizing and communicating the originally inaccessible knowledge.  
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2.4. Knowledge Transfer Model 
In order to explore the dissemination of knowledge, this study adapted the 
process-based model of knowledge transfer proposed by Liyanage et al. (2009) 
(see Figure 1). This model conforms to the notion that knowledge is not an object 
which can be passed in static form from one person to another because it is 
through the process of interaction an individual attaches new meaning to its 
environment (Parent et al., 2007). This model depicts a process which occurs on 
different levels of the organization. Both the source and the receiver of the 
knowledge have to actively engage in the knowledge transfer process and possess 
the necessary capabilities for the receiver to be able to effectively gain the new 
knowledge and be able to act upon it. Each step in the knowledge transfer process 
must be completed before proceeding onto the next. If not all of these steps are 
completed, then the process of knowledge transfer cannot have occurred, and the 
recipient’s behaviour will not be impacted by the knowledge. As expressed by 
Knights and Scarbrough (2010), the need for such a model is emphasized by the 
constant debate in this field. 
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The process-based model of knowledge transfer begins with the recipient 
identifying what kind of knowledge is required to solve a particular problem. 
Therefore, the receiver must be able to correctly assess the situation and the 
surrounding environment. The receiver must next acquire this knowledge, which 
is currently known as information - knowledge that is unprocessed. It is in the 
third stage that information is transformed into new knowledge that builds on the 
recipient’s existing knowledge, skills, or capabilities. The integration of this 
knowledge in the fourth step involves adapting the knowledge to the situation and 
Figure 1 - The Process-Based Model of Knowledge Transfer. Adapted from 
Liyanage et al. (2009) 
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environment at hand and making it ‘useful’. In the next stage, this knowledge is 
applied to the current problem in an actionable strategy. The last step of 
knowledge retention was added to the original model because new knowledge 
should have a lasting impact on the constructive reality of the recipient. 
Knowledge should lead to action and not rest in an inert state, otherwise, it is 
simply information (Thompson et al., 2009). 
3. Study Objective and Research Questions 
The purpose of this study is to explore whether doctoral business program 
graduates who enter the non-academic workforce acquire, utilize, and disseminate 
the academic knowledge in their daily decision making. The following research 
questions are proposed:  
1. Through what channels do doctoral business program graduates acquire new 
knowledge? 
2. How does academic knowledge impact the daily routine of doctoral business 
program graduates working in the non-academic sector? 
3. To what extent do doctoral business program graduates transfer academic 
knowledge to practitioners in their organizations? 
4. Methodology 
This study was exploratory in nature; its purpose was to describe and interpret the 
behavior of a specific group. Therefore, a qualitative approach was applied. 
Qualitative research allows for open designs to address the complex nature of the 
object under study. The environment is not a controlled laboratory situation but 
the everyday experiences of the subjects. Patterns will be constructed based on the 
meaning of individual experiences of the participants (Creswell, 2003). 
Qualitative research allows the researcher to design a study that maintains 
flexibility while achieving its objective (Flick, 2002).  
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In order to explore the use of academic knowledge in industry, practitioners who 
possess a Ph.D. degree were interviewed. These practitioners obtained their 
Doctorate in Canada in Business, Management, or a management-related 
discipline. The rationale for using Doctoral degree holders relates to the 
previously identified problem of the accessibility of academic research. Past 
studies revealed that academic papers are inaccessible to most practitioners due to 
jargon, length, writing style, and complicated statistics. Scholarly papers also 
mostly contain theoretical recommendations that need to be converted to practical 
application (Booker et al., 2008; Serenko, et al., 2012). Additionally, these studies 
determined that most business practitioners are unaware of the presence of 
scholarly publications. In studying individuals who are equipped with the 
necessary skills and experiences to utilize academic material, this acts to negate 
the inaccessibility issue. Therefore this study can focus on alternative explanations 
for the gap in the transfer of academic knowledge to practitioners. 
Participants were recruited to partake in the study through two manners: Internet 
searches and referrals (i.e., snowballing). The first method was initially used to 
identify individuals through a Google search of each individual listed on a 
Canadian university’s published graduate list from an applicable Ph.D. program. 
Graduates who worked in industry were identified through this process. If the 
individual’s contact information was not available online, his or her dissertation 
supervisor was contacted to assist in reaching the graduate. The second method 
refers to approaching the individuals whom the researchers were referred to from 
past participants in a snowball approach. 
4.1. Data Collection Method  
Semi-structured interviews were conducted over the phone and recorded so that it 
could be transcribed verbatim. The interviews were designed to follow the process 
of knowledge transfer and explore how the participants progressed through the 
various stages (see Appendix I – Interview Questions). The interview protocol 
was subjected to peer face validation by consulting a group of four business 
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faculty members to address concerns of ambiguity and social desirability, which 
might negatively impact the reliability and validity of the data. The participants 
were originally told that the study was focusing on their use of various sources of 
knowledge, not specifically on their use of academic research. This deception was 
important in order to eleminate social desirability bias (Crowne & Marlowe, 1960; 
Fisher, 1993). A total of 21 interviews were conducted over the phone. The 
participants include nine consultants, six government employees, three investment 
managers, two post-doctoral fellows, and one employee of a private company (see 
Figure 2).  
 
Figure 2 – Participants per Industry Sector 
Twelve of the participants were female and nine were male. The participants 
graduated from their respective Ph.D. degrees between 1991 and 2011 with the 
average year 2005 (i.e., seven years ago). As shown in Figure 3, the participants 
possessed a wide range of Ph.D. degrees: six Industrial Organizational 
Consultant 
9 
Finance 
3 
Government 
6 
Post Doc 
2 
Private 
1 
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Psychology, four Human Resource, four Management, four Information Systems 
and Knowledge Management, one Sociology, one Finance, and one Marketing.  
 
Figure 3 – Ph.D. Degrees of Participants 
4.2. Data Analysis Method 
The interviews were analyzed using content analysis, which is a systematic 
process of analyzing written, verbal, or visual content (Cole, 1988). Content 
analysis is the most appropriate method for analyzing the data from the interviews 
because of the allowed flexibility in the research design (Harwood & Garry, 
2003). This technique allows for a continual reevaluation of categories established 
from existing theoretical models. Additionally, since content analysis provides a 
formalized analysis procedure, it facilitates the comparison of the different 
subjective viewpoints (Flick, 2002). The data was analyzed to determine the 
underlying relationships between an individual’s characteristics, values, 
experiences, and environment with their demand, valuation, and use of 
knowledge.  
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More specifically, deductive content analysis was used to test previous knowledge 
established in the knowledge transfer field. Deductive content analysis structures 
the analysis around an earlier theory and moves from the general to the specific 
(Burns & Grove, 2005; Elo & Kyngas, 2008). Through this analytical process, 
researchers are able to understand connections between the data and form a 
picture of the experiences of the subject in its entirety, and trace meanings of 
communication (Burnard, 1991; Cavanagh, 1997; Lederman, 1991; Morse & 
Field, 1995). The process of deductive content analysis is depicted in a step model 
of deductive category application (Mayring, 2000).  
 
Figure 4 - Step Model of Deductive Category Application 
The analysis is guided by the established research questions, which determine 
what content is analyzed and in what manner (Robson, 1993). Existing theory 
Research Question, Object 
Theoretical based definition of the aspects of 
analysis, main categories, and subcategories 
Theoretical based formulation of definitions, 
examples and coding rules for the categories 
Revision of categories Formative reliability check 
Final working through the texts 
Interpretation of the results 
Summative reliability check  
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then provides the foundation for a categorization matrix to guide the researcher in 
creating the codebook (Elo & Kyngas, 2008). Content analysis is not simply 
conducted using word counts. It becomes a powerful technique for analyzing data 
when it derives meaning from categorization of the data (Stemler, 2001). While 
the exact words might not be identical in a category, they all hold the same 
meaning (Cavanagh, 1997). The raw data from the interviews was transformed 
into manageable content categories based on systematic coding (Weber, 1990). 
The creation of codes is a challenge as they must be rooted in theory which can be 
substantiated (Dey, 1993). The codes used to analyze the data for this study were 
developed using the process-based model of knowledge transfer, aspects of the 
holistic model of knowledge transfer, known antecedents and barriers of 
knowledge transfer, and the theory of communication.  
While traveling the dynamic path of deductive content analysis, the codes were 
continually reevaluated and transformed as the analysis progressed. The 
researcher then returned to existing theory which might explain observed 
phenomena and further direct the analysis. This check of reliability also involved 
an additional survey of the data to ensure the material was analyzed properly. The 
researcher’s interpretation of the analysis provided an answer to the previously 
established research questions.  
Content analysis is a method for making inferences from the data to their context 
that provides insights into the subject matter (Flick, 2002; Krippendorff, 1980). In 
order to ensure the reliability of the analysis, any ambiguity of category or word 
definitions must be addressed for valid interferences to be drawn (Weber, 1990). 
These inferences must demonstrate a relationship between the data and the results 
generated by the researcher (Polit & Beck, 2004). The accuracy of content 
analysis can be negatively impacted by research questions that are ambiguous or 
too extensive. This can contribute to the research under abstracting or under 
categorizing the data (Hickey & Kipping, 1996). Conversely, a researcher can 
over-interpret data and distort results (Elo & Kyngas, 2008). Another possible 
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limitation of content analysis materializes when the point of data saturation has 
not occurred which can lead to missed relationships or unlinked data (Cavanagh, 
1997). 
Reliable content analysis allows for the results to be replicated by other 
researchers by describing the methodology in a manner which facilitates this 
transfer of content and analysis (Graneheim & Lundman, 2004). According to 
Creswell (2003), validity is the strength of qualitative research as opposed to 
reliability and generalizability, which are a lesser concern. Validity can be built 
into the design of a qualitative study through triangulation (Erlandson et al., 
1993). Triangulation refers to using a combination of methods when analyzing a 
phenomena (Flick, 2002). Theory triangulation was achieved in this study by 
incorporating multiple theories which builds credibility of the findings. 
Additionally, the differing perspectives of each participant in the study also 
contributed to data triangulation through the use of multiple data sources. The data 
analysis process was facilitated through the use of a qualitative data analysis 
program NVivo. Nvivo was used to organize and analyze the content from the 
interviews through queries, visualization, and report generation.  
5. Results 
The interviews were analyzed following each participants progression through the 
stages of knowledge transfer: knowledge awareness, knowledge acquisition, 
knowledge transformation, knowledge integration, knowledge application, and 
knowledge retention. Because only consultants and government employees 
formed relatively large groups, relatively large any comparisons between 
industries will only be done between these two populations.  
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5.1. Knowledge Awareness 
Knowledge awareness was focused on what knowledge the practitioners believed 
they required to perform their job. Additionally, the study explored if these 
practitioners perceived academic knowledge as a necessary source. Each 
participant described what he or she believed was necessary knowledge to search 
for to perform job-related duties. After reviewing the responses, the sources were 
coded into four categories: 1) theory; 2) research methodology and technical 
knowledge; 3) current management trends; and 4) industry- and client-specific 
knowledge (see Figure 5). Theory was mentioned by twelve of the participants. 
Knowledge of methodology or technical tools was stated by eleven interviewees. 
Knowledge of management trends was mentioned by nine practitioners. Least 
frequent was industry- or client-specific knowledge with eight instances. Often, 
participants would state they require a variety of knowledge: 
“Best practices in a given area that I’m working on, for example 
developing leadership capabilities. Thought leadership in terms of 
what is considered to be leading thinking on that topic. I’ll look for 
different methodologies to deploy a particular solution area.”(P 17) 
“I tend to think of it as I need a background in industrial 
organizational psychology, background in clinical accounting 
psychology, so literatures you can think of it as… background in the 
business literature and also really understanding the actual clients 
that I’m working with.” (P 18) 
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Figure 5 - Perceived Knowledge Requirement 
Out of the 21 participants, ten subscribed to an alert system which notified them 
of new knowledge from a source (see Figure 6). Four of the nine consultants said 
that they did receive regular updates from their knowledge sources. Two of the 
three finance industry workers said that they were currently subscribed. 
Interestingly, when asked the finance respondents who did not receive alerts said 
they had not thought of that and will do so in the future. Half of the six 
government employees used alerts as well as one of the two post doctorates. 
Lastly, the one private employee did not use alerts. The following excerpt 
provides an example of a participant’s use of alert tools: 
“So there [are] four journals that they, that the Academy produces 
and every month I get an email that tells me the titles of all of the 
articles in each of the journals. So you can very quickly scan, the, 
basically the index of that month’s publication and see if there is 
something that is of particular interest to your area.” (P 8) 
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Another participant provided an example of the latent effectiveness of using alert 
tools: 
“I would say I pay selective attention probably because of the sheer 
number of things that come through and it’s hard to pay attention 
when you don't see the immediate application. I would say more often, 
I hold onto them, the I kind of sort things and then I make a mental 
note that one day I may need to come back to that and if I see the 
opportunity and may come back to those things but in the moment I 
usually don't read them in the moment as they come through. Unless 
there’s something really compelling that speaks to something that I 
deal with often that I see the immediate relevance.” (P 17)  
 
Figure 6 - Use of Alert Tools 
Additionally, the participants described how they decide which source is required. 
The responses were coded in the following manner: 1) situational; 2) timely; 3) 
internal experience; 4) audience; and 5) reliability (see Figure 7). Situational 
means that the participant decides which source to access based on the nature of 
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the problem he or she encounters. Timely refers to the source which provides the 
quickest answer. Internal experience is both the past experience of the individuals 
themselves and of their colleagues. The audience is the group that the practitioner 
will present the new knowledge to. Lastly, reliability is concerned with how 
consistent the source is with providing accurate, proven information.  
 
Figure 7 - Decision Criteria 
Eight of the participants said that the source they required was based on the 
situation or the nature of the problem they encountered. The internal expertise of 
the individual or of their colleagues was mentioned five times. The intended 
audience for the knowledge had five instances as well. How quickly the 
participant can obtain a solution was a factor for four individuals. Lastly, the 
proven reliability of the source was mentioned three times. Three of the 
participants expressed that they didn’t have a basis for their decision. On average, 
the participants only had one decision factor.  
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The quotes below provide typical responses for both situational and internal 
expertise categories, respectively: 
“The situation does determine the source. So if I were trying to put 
together a business case for something and I need information on 
statistics or effectiveness on various programs I would probably go to 
academic sources so I could back up data with research. If I were to 
try to pull together content I would probably go to textbooks or 
popular media.” (P 20) 
“It would depend on the expertise of my colleagues so if I know that a 
colleague has certain expertise that I’m seeking information on I 
would go to them so I guess it depends on the issue that I’m 
investigating and the expertise related to that issue if I don’t have 
those expertise.” (P 13) 
In terms of any discrepancies between consultants and government employees, 
government employees were slightly more likely (67% versus 44%) to mention 
theory and methodology as required knowledge. However, both sets of 
practitioners had the same response for current trends and specific industry or 
client knowledge at 33%. Additionally, the situation was the central factor for 
both consultants and government employees with a 44% and 50% response rate 
respectively. The only significant discrepancy in this question was while 33% of 
consultants decided based on their audience, none of the government participants 
did. 
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5.2. Knowledge Acquisition 
In terms of knowledge acquisition, the specific sources that these practitioners 
accessed to perform their responsibilities were analyzed by type and method. 
Participants were asked to list what sources they access on a regular basis and 
were categorized in the following manner: 1) Ph.D. knowledge (i.e., knowledge 
acquired during the doctoral training); 2) academic journals; 3) academic books; 
4) non-academic journals; 5) non-academic books; 6) non-academic conferences; 
7) newspapers; 8) colleagues; and 9) internally generated knowledge (e.g., 
acquired during job training and working) (see Figure 8). Academic journals were 
mentioned most frequently with twelve practitioners stating they would access 
this source. Non-academic journals were the next highest accessed source with ten 
instances. On average, the practitioners would consult with three different sources. 
For example: 
“So I guess I was to rank those I would draw knowledge from my 
academic training, so that’s from my Ph.D. or Masters in HR and 
Industrial Psychology so that would be number one. We also looked at 
academic journals so that would be a key source. I would say others, 
people with expertise on the projects we’re working on, that would be 
the third source. And then the last source would maybe be government 
training we received. So I guess it would be the four main sources.” 
(P 6) 
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Figure 8 - Sources Accessed 
In focusing on academic research, the participants were asked how they access 
academic findings. After reviewing the responses, it was clear that there were four 
different ways these practitioners access academic research (see Figure 9). Nine 
had access to databases and journal subscriptions through their employer. Five 
still had access through the academic institution they attended for their Ph.D. 
degree. Two participants said they had to ask former colleagues or classmates to 
obtain the research for them. Lastly, four individuals said they didn’t have access 
to academic literature, and if they wanted to they would have to pay for it 
personally: 
“Well it’s not easily available, like Harvard Business Review would 
be a good source and I’ll read it from time to time, it’s expensive, and 
I’m at the early stages of my business and being able to buy academic, 
peer-reviewed journal articles is not something that I can afford. But 
if it was free I would certainly look at it.” (P 10) 
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Figure 9 - Access to Academic Literature 
Additionally, the participants specified whether or not they accessed academic 
literature on a regular basis to stay current with thought in academic circles (see 
Figure 10). Ten practitioners said they only access academic literature when they 
encounter a problem that requires it. Five responded that they did access academic 
literature on a regular basis. Because two participants never access academic 
literature, they were excluded from this question. Additionally, responses were not 
obtained for four participants. While many practitioners expressed their desire to 
access academic literature, most could not due to budgetary or time constraints:  
“I aspire to that, but up to this point I haven’t had time to do that. I’ve 
had this list ever since I started my Ph.D. of ‘you should see what’s 
going on in these journals on a regular basis’ but I never do.” (P 2) 
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“Well it’s funny because when you finish your Ph.D. you’re all gung-
ho about academic research and I definitely printed off articles but for 
the most part they sat there in my inbox because I didn’t have time to 
read a lot of them. So, I would say yes I did try to stay up to speed, but 
ultimately what ended up happening was if it was relevant to a 
project, that’s when I would definitely pull them out.” (P 6) 
 
Figure 10 - Access of Academic Literature 
Lastly, the participants were asked if the source of knowledge they access changes 
when they are faced with a critical or previously inexperienced situation (see 
Figure 11). Four practitioners said that they do not access different sources when 
there are special circumstances. The most popular response stating they would 
access their colleagues in this situation received seven instances. 
“I would say what I learned in grad school and colleagues because 
sometimes I like to seek out the advice of people I work with if for 
instance it’s a recommendation that is important… I would definitely 
seek out the advice of people who have been there longer than I have 
or people who may have more knowledge of a particular area.” (P 
12) 
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Figure 11 - Sources for Critical or Unique Decisions 
In a comparison between the consultants and the government employees, one 
divergence is noted. While government employees all had access to academic 
literature through work, the only consultant with access to academic literature at 
work owned his or her own practice (see Table 1). Consultants had the largest 
barrier to accessing academic literature with two relying on colleagues and three 
having to pay personally out of eight responses.  
Table 1 - Access to Academic Literature Responses 
Access to Academic 
Literature 
Consultant Government 
Work 1 6 
PhD Institution 2 0 
Colleagues 2 0 
Has to Pay 3 0 
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5.3. Knowledge Transformation 
The knowledge transformation stage in the knowledge transfer process involves 
converting the newly accessed knowledge into a useable form for its intended 
consumers. As stated in the literature, the knowledge should have an impact on 
the behavior and actions of the receiver. The participants were asked if when they 
accessed academic literature it contributed to the development of their knowledge 
base (see Figure 12). Twelve participants stated that they gained new knowledge 
when they accessed academic literature. Four said that sometimes it was new and 
sometimes it was not. Three responded mentioned that academic literature did not 
contribute to their knowledge base. Lastly, two responses were not obtained. The 
following quote provides an example of why it did not lend new knowledge: 
“Academic publications, unless they are still working papers they are 
a bit dated because it takes a while until they get published. So it’s not 
really new information.” (P 5) 
Additionally one participant expressed why he or she believed academic research 
provided new knowledge only some of the time: 
“I’d say partially. My bias is that 90% percent of academic literature 
out there is rehashing and not contributing anything new to the field. 
And so I try to keep up with it but I’d say only 10% of it is providing 
me with new knowledge.” (P 3) 
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Figure 12 - Gain New Knowledge from Academic Literature 
Additionally, the practitioners were asked if accessing academic literature had 
improved their skills or capabilities (see Figure 13). The results were slightly less 
encouraging than those to the previous question (i.e., if they gained new 
knowledge). Ten responded that accessing academic literature had improved a 
skill or capability in the past. Three said that this occurred sometimes, and six said 
that it did not. One participant said that he or she gained new knowledge from 
academic literature but that it did not enhance his or her capabilities provided an 
explanation of why there can be a difference: 
“I guess my abilities are not influenced by academic research; my 
understanding of a particular area is what’s improved with the 
academic research. So it doesn’t necessarily change how I do things, 
it might change how I understand something.” (P 14) 
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Figure 13 - Accessing Academic Literature Improves Skills or Capabilities 
There are again a few differences between the responses from consultants and 
government employees. Five of the six government employees answered that new 
knowledge is gained by accessing academic literature and one said sometimes. In 
comparison, of the eight consulting responses three said yes, three said 
sometimes, and two said no (see Table 2).  
Table 2 - Gains New Knowledge Responses 
Gains New 
Knowledge 
Consultant Government 
Yes 3 5 
Sometimes 3 1 
No 2 0 
 
The results of the second question was almost unchanged for the consultants 
except that four responded yes, two sometimes, and two no (see Table 3). 
Conversely, government employees answered differently as three said yes, one 
sometimes, and two no. Therefore gaining new knowledge from academic 
literature does not necessarily mean that this contributes to the development of an 
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individual’s skills or capabilities. At the same time, it may potentially improve a 
person’s understanding of the situation, underlying factors, and related concepts 
that may be applied in the future. 
Table 3 - Improves Skills Responses 
Improve Skills Consultant Government 
Yes 4 3 
Sometimes 2 1 
No 2 2 
   
5.4. Knowledge Integration 
The knowledge integration portion of the interview studied how the practitioners 
found academic research fit into his or her work environment by addressing 
organizational needs. The participants were asked to describe the general 
usefulness, applicability, and relevance of academic research in performing job 
related duties. The responses were categorized by: 1) yes, 2) only foundationally, 
3) after considerable transformation, 4) rarely (see Figure 14). Five participants 
stated that academic literature is unconditionally relevant and applicable to his or 
her work responsibilities. Seven replied that academic literatures is relevant in 
creating the foundation for their knowledge but not for implementable 
recommendations Three of these practitioners do find relevance and usefulness in 
academic knowledge but it requires extensive transformation in order to be 
applied. Lastly four participants replied that is was rare that he or she is able to 
apply academic knowledge based on its lack of relevance or usefulness. One 
participant expressed how academic research required conversion:  
“It's applicable but I would have to take the time to convert it into 
something...so it's applicable at a conceptual level, less at a 
pragmatic level. If I just want to analyze the why and the how, from 
an analytical perspective it’s very helpful, but less so if I need 
something that I can use right away.” (P 16) 
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Another commented on how important academic literature is to 
accomplish his or her responsibilities: 
“Totally relevant and necessary, I could not do my job without academic 
sources.”(P 7) 
 
Figure 14 - Usefulness, Applicability, and Relevance of Academic Literature 
Many of the participants answered that the applicability and relevance of 
academic research is based on certain conditions, which included language, 
sample type, scope, and intended audience. Additionally, in a comparison between 
the nine consultant participants to the six government participants, only one 
consultant said that academic knowledge is relevant and applicable to his or her 
working environment whereas three government employees said yes (see Table 
4). Correspondingly, four of the consultants and one government employee said 
that academic literature rarely provides relevant and worthwhile material for him 
or her to utilize.  
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Table 4 - Usefulness of Academic Knowledge Responses 
 Consultant Government 
Yes 1 3 
Only foundationally 2 2 
After transformation 2 0 
Rarely 4 1 
 
5.5. Knowledge Application 
Knowledge application occurs when the transformed knowledge is utilized to 
address the current problem the practitioner has encountered. In this stage in the 
knowledge transfer process the practitioners acted upon the new knowledge they 
obtained. The participants were asked how frequently they applied academic 
literature and the responses were categorized as: 1) regularly; 2) sometimes; 3) 
rarely; and 4) never (see Figure 15). Six of the participants replied that they 
regularly use academic literature to perform their responsibilities at work. Seven 
answered that they sometimes used academic material. Lastly, six rarely used 
academic content, while two never did. For example, a practitioner expressed his 
or her enthusiasm in applying academic literature: 
“I am the type of person who if somebody gives me something that I 
find interesting and I will spend the next three weeks telling everybody 
about it and trying to apply it all over the place, which I’m kind of 
known for.” (P 11) 
Another described how it is useful when he or she needed to provided substance 
to a recommendation: 
“It’s not front it’s not what I go to lead the way, it’s what I use to 
substantiate or provide reference material or… in either making 
recommendations or commenting on something.” (P 1) 
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Lastly, one participant who never used academic literature described the 
deterrents he or she faced: 
“A couple of things, number one the demands of the job in the 
private sector it’s about productivity, you’re not measured by how 
many articles you are going to read… you are measured by how 
many hours can you… have you been on a client. So based on how 
you are measured, your behaviour changes and so if the culture of 
the firm doesn’t support you to read all of the academic articles to 
see what ideas and what is the latest thinking… there’s not many 
firms that pay you to do that. So by default then you don’t do it.” (P 
9) 
 
Figure 15 - Practical Application of Academic Literature 
The participants were also asked if their company or clients recognized the value 
in applying academic research to solve managerial problems. The responses were 
coded as: 1) yes; 2) sometimes; and 3) no (see Figure 16). One consulting 
participant explained how his or her clients would appreciate the application of 
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academic knowledge because it increases the validity of the recommendations 
made: 
“I think there is an appreciation of the face validity that that would 
bring to the advice that you provide. In terms of that information is 
valid and we can believe that that is true.” (P 19) 
Contrariwise, another consultant stated that his or her use of academic knowledge 
could achieve the opposite effect: 
“Nobody would ever [care about the inclusion of academic 
knowledge], in fact you could reduce your credibility if you heavily 
reference your findings.” (P 21) 
 
Figure 16 - Client or Company Values Applied Academic Knowledge 
Yet again there is a stark contrast between the answers provided by the consultant 
and government participants. Only one consultant (11% of the population) versus 
three government employees (50%) affirmed that they apply academic knowledge 
on a regular basis. The majority (56%) of consultants revealed that they rarely 
applied academic knowledge (see Table 5).  
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Table 5 - Practical Application of Academic Literature Responses 
Practical 
Application of 
Academic 
Literature 
Consultant Government 
Regularly 1 3 
Sometimes 2 2 
Rarely 5 1 
Never 1 0 
 
Additionally, there was a difference in whether or not the participants believed 
that their company or clients value the application of academic knowledge 
because most consultants stated that it was not valued (see Table 6). 
Table 6 - Company or Clients Value Academic Knowledge Responses 
Company or Clients Value 
Academic Knowledge 
Consultant Government 
Yes 2 2 
Sometimes 1 2 
No 6 2 
 
5.6. Knowledge Retention 
Knowledge retention ensures that the academic knowledge acquired and utilized 
by practitioners is embedded in the organization for future consultation and 
action. For knowledge to be retained, it must have a lasting impact on the 
individual’s or company’s behaviour. The participants were asked if they see 
themselves as translators of academic research by making academic knowledge 
usable for those who would not be able to attain it themselves. The replies were: 
1) yes; 2) sometimes; or 3) no (see Figure 17). Nine of the participants 
acknowledge that they will transfer academic knowledge to others who do not 
have a Ph.D. degree. Five said that sometimes this knowledge transfer occurs. 
Typically, this transfer would depend on the time constraints placed on the 
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participant and the receptiveness of the knowledge recipient. Lastly, seven stated 
that they do not transfer academic knowledge to others. For instance, one 
participant discussed how he or she transfers academic knowledge and the 
challenges to overcome in this effort: 
“I’m using it, and people know it, but I will translate. I would use it by 
translating it and I would definitely not hesitate to use what I have 
learned here as long as I can make it understandable and useful for 
my colleagues. I will give you an example, in the academic 
environment in literature, we’re talking about commitment and then 
we’re talking about this topic has been highly researched. And it gets 
to very more detailed terminology like employee commitment, 
supervisor commitment… I don’t see myself talking about these 
definitions here, because people won’t follow me. So I need to stay 
broad, talking about commitment, but not going with all the 
refinements that we can have in the literature, this is where I will lose 
them. I need to use this knowledge but not go as deeply as academic 
knowledge will do.” (P 4) 
Another mentioned that educational differences did not create an unbridgeable 
gap: 
“It’s not that they weren’t intelligent; they were just maybe a different 
level.” (P 15) 
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Figure 17 - Transfer of Academic Knowledge 
The majority of government employees replied that they transfer academic 
knowledge to others with a 67% response rate. In comparison, only 33% of 
consultants believed they perform this function, and 44% said that it can occur 
sometimes (see Table 7).  
Table 7 - Transfer of Academic Knowledge Responses 
Transfers Academic 
Knowledge 
Consultant Government 
Yes 3 4 
Sometimes 4 1 
No 2 1 
 
  
Yes 
9 
Sometimes 
5 
No 
7 
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5.7. Demographics 
The participants were also asked a variety of demographic questions to establish 
whether they were still connected to the academic society. The first question was 
if the participant had published in an academic source since obtaining a Ph.D. 
degree. Only seven of the 21 practitioners replied that they had since been 
published (see Figure 18). It should be noted that five of the six participants who 
regularly use academic knowledge were published since obtaining their Ph.D. 
degree.  
 
Figure 18 - Published in an Academic Source 
Next, participants stated if they had taught at a college or university since 
graduation (see Figure 19).  
Yes 
7 
No 
14 
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Figure 19 - Taught at University or College since Graduating 
These responses were compared to each participant’s frequency in applying 
academic knowledge which revealed that teaching could increase the likelihood of 
an individual using academic literature (see Table 8).  
Table 8 - Teaching Compared to Use of Academic Knowledge 
 Regularly Sometimes Rarely Never 
Yes 3 6 1 0 
No 3 1 5 2 
 
Additionally, each participant was asked if he or she has plans in the future to 
pursue a full-time academic position. The practitioners’ responses were: 1) no; 2) 
when they retire; 3) unsure; and 4) already decided (i.e. he or she had since 
applied for a full-time academic position) (see Figure 20). The most popular reply 
with nine instances was that the participant had no desire to become a full-time 
academic. Five were undecided if they would change career direction in the 
future. Four stated that they would like to work in an academic capacity upon 
retirement from their current position. Lastly, three participants had already 
decided to pursue a full-time academic position. 
Yes 
10 No 
11 
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Figure 20 - Future Full-Time Academic Plans 
Again, the responses were compared to each participant’s frequency in applying 
academic knowledge which did not reveal any relationship (see Table 9).  
Table 9 - Future Academic Plans to Use Academic Knowledge 
 Regularly Sometimes Rarely Never 
Retirement 2 1 1 0 
Unsure 0 2 2 1 
No 3 2 3 1 
Already 
decided 
1 2 0 0 
 
  
After 
retirement 
4 
Unsure 
5 
No 
9 
Already 
decided 
3 
47 
 
5.8. Interpretations 
An analysis of the data found that there are a number of indicators which allude to 
the likelihood of a practitioner with a Ph.D. degree accessing, applying, and 
transferring academic knowledge. Interestingly, when the participants’ use of 
academic literature was compared to the types of knowledge he or she perceived 
as necessary in the knowledge awareness step there was not a relationship. For 
example, while consultants initially stated that they used theory often in their 
work, they do not access academic research often. It was established that these 
individuals rely on the academic knowledge they gained during their Ph.D. 
programs. There was also no connection between a participant’s subscription to an 
alert tool and the use of that knowledge source. This can be linked to another 
finding that the majority of the participants do not consume academic knowledge 
on a regular basis. These practitioners access academic literature on demand to 
solve a specific problem they encountered. The findings in this study echo 
Thompson (2009) that knowledge transfer models must focus on the receiver and 
not solely on accessibility since accessibility does not guarantee action.  
The situation or problem encountered by the practitioner was the most influential 
decision criteria in the choice of which knowledge source to consult. There was 
no pattern observed in this criterion corresponding to the use of one source over 
another. However, the audience to which the practitioner presented his or her 
recommendations greatly impacted the sources the practitioner employed. If the 
audience required evidence-based knowledge then academic research is more 
likely to be used. However, this requirement for proven knowledge was the 
exception not the rule. The audience typically demanded knowledge which was 
directly applicable to the specific situation at hand and is not concerned with the 
‘why’ of an underlying situation - which is the essence of academic research. 
Concurring with the findings of Pfeffer and Sutton (2006), the practitioners valued 
knowledge that was generated by individuals such as themselves or their own 
experiences over tested knowledge. Furthermore, academics are not always seen 
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as credible sources because of their lack of practical experience and they are 
viewed as not being able to understand situations outside of a lab setting. This 
result coincided with the findings by Jacob (2001) and Rynes et al. (2001) that 
practitioners ignore the research provided by academics.  
The fact that these practitioners value pragmatic and current knowledge from 
individuals who have personally experienced a similar situation and are familiar 
with the practitioner environment may be attributed to social identity theory. First 
explored by Tajfel and Turner (1979), social identity theory explains how an 
individual’s self-concept can predict behaviour. Stemming from social identity 
theory is in-group preference where individuals favour the group they identify 
with over out-group members (Sachdev & Bourhis, 1987). This in-group and out-
group preference is supported by the fact that the practitioners who were 
published or taught at an academic institution were far more likely to use 
academic research on a regular basis. Therefore, they were more likely to self-
identify as a member of the academic society while practitioners who do not have 
this connection might see academics as an out-group.  
One of the strongest indicators of the probability of an individual accessing and 
applying academic literature is whether or not his or her clients or company values 
academic knowledge. If the client or company does not value academic research, 
the likelihood of the practitioner referencing the material declines. One reason 
why this relationship could exist is that if the participant’s employer does not 
value academic content, than it will not pay for the practitioner to have access to 
this material. This implication is somewhat similar to Siegel, Waldman, and 
Atwater (2004) findings that cultural misunderstandings inhibited licencing 
agreements between academics and practitioners. Some reasons why academic 
content is not seen as valuable included a lack of relevance, the scope of the 
research, and language. Additionally, as stated by many of the participants, it took 
considerable time and effort to convert academic knowledge into a form that is 
consumable for other users. This is partially attributed to the  absorptive capacity 
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and the responsive capacity of the organization as identified in the capacity-based 
model of knowledge transfer (Parent et al., 2007). As was found in the study by 
Cohen and Levinthal (1990) the absence of these capacities inhibits knowledge 
transfer within an organization. Therefore, there is no motivation for these 
practitioners to undertake this effort if it is not appreciated or recognized as 
valuable. The manner in which an individual’s performance is measured greatly 
impacts what activities he or she allocates time to. This finding is intuitive and is 
supported by literature (Holloway, 2001). 
One interesting divergence of results occurred in the sample of participants who 
worked in the financial sector. The one individual who did use academic literature 
on a regular basis and transferred academic content to others was in a managerial 
position and responsible for forming organizational strategy. The other two 
participants were in a fund analyst position and responsible for recommending and 
administering financial funds. Therefore, the opportunity for the incorporation of 
academic theory into the practitioner’s actions depended on his or her 
responsibilities in this case.  
5.9. Answers to the Research Questions 
The overall purpose of this study was to investigate what knowledge sources 
practitioners with a Ph.D. prefer to incorporate into their decision making process 
and take action. It was revealed that the doctoral graduates acquire new 
knowledge through a variety of channels. The most popular format was academic 
journals, followed by practitioner outlets. The next most common sources were 
the knowledge these practitioners received during their Ph.D. degree and through 
discussing with colleagues. As illustrated in the case of the consultant 
participants, if there is a barrier to the access of academic literature, the likelihood 
of the individual utilizing this source diminishes.  
Additionally, this study explored to what extent these practitioners utilize 
academic knowledge in their work as well as transferring its content to others. 
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While academic knowledge was not habitually applied by every participant, it did 
have a lasting impact on those individuals who regularly utilized this material. All 
but two of the participants referred to academic material to some extent. In most 
instances, academic literature was accessed in response to a problem encountered, 
as staying current with academic thinking was simply not feasible.  
Lastly, the extent to which these practitioners act as an intermediary between 
academia and practice was examined. It was discovered that while there are some 
deterrents to the Ph.D. graduates behaving in this fashion, that included the 
perceived lack of value of academic research from peers and clients, the 
practitioners can still fulfill this function. Additionally the participants outlined 
areas academics can assist in their efforts to make academic research applicable to 
their work environment such as rich executive summary and a more generalizable 
sample population. The exception to this was the meta-analysis. These analyses 
were noted for an ability to lend value to practitioners due to a summative nature.  
In conclusion, there is a strong argument for the academic society to maintain 
contact with doctoral graduates because it increases the probability of these 
practitioners consuming, implementing, and transferring academic knowledge.  
6. Implications 
The findings of this study have implications for theory, practice, and policy.  
6.1. Implications for Theory 
The results of this study support and further develop current literature in the realm 
of knowledge transfer. The addition of the retention stage in the process-based 
model of knowledge transfer incorporates relevant theory regarding knowledge 
and how it should impact the behaviour of the receiver. Additionally, the findings 
of this study contribute to understanding indirect knowledge dissemination 
channels and how intermediaries process knowledge for the consumption of 
others. Particularly, this study empirically demonstrates that doctoral program 
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graduates who join the non-academic sector upon graduation promote the 
dissemination of academic knowledge.   
6.2. Implications for Practice 
One implication for practice is that there must be a greater demand and appreciate 
for evidence-based knowledge. The current organizational cultures outside of the 
public sector are not conducive to a practitioner accessing and applying academic 
literature. These results enhanced understanding of the factors that affect a 
doctoral business program graduate’s likelihood of acquiring, utilizing, and 
disseminating academic knowledge. Second, implications from this study would 
be relevant to the education of business doctoral program graduates. As revealed 
in this study, these graduates can be valuable knowledge distribution channels that 
can enhance the productivity and quality of an organization. Therefore, they 
should be prepared with the skills and experiences during their education 
necessary to act as an intermediary that promotes the benefits of academic 
literature. Third, organizations employing doctoral degree holders should consider 
providing them with access to academic literature, which may improve their 
decision making. Most importantly, these individuals may act as knowledge 
ambassadors to deliver academic knowledge to their colleagues and present it in 
an appropriate format. This, in turn, may improve overall organizational 
performance. Particularly, this is an important issue for consulting companies, 
which, in contrast to public organizations, rarely provide their employees with 
access to academic material. 
6.3. Implications for Research Policy 
Recently, the role of the academic institution was questioned regarding its 
responsibility with respect to the accessibility and distribution of academic 
research. One important finding from this study is that the characteristics of 
academic research identified as a barrier by these practitioners are important 
criteria for an academic to publish in a scholarly journal. This includes a narrow 
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scope, limited generalizability, language, and the sample population. If academics 
were to present their research to accommodate practitioners, they would never be 
published in academic journals. As this is a significant aspect of an academic’s 
performance evaluation, it doesn’t make sense for them to do this – therefore, it is 
not aligned between the stakeholders. While some participants believed these 
institutions should be changing to address what industry values, others argue this 
is not, and should not be the function of universities, echoing the debate in 
academic circles. However, it is unclear if an academic institution or academic 
journal can be sustainable if it does not fill industry’s need for knowledge – can it 
be a self-sufficient industry with academics publishing solely for themselves? 
With consultants increasingly be viewed as a viable alternative for academic 
knowledge dissemination, this is becoming an urgent matter for policy makers.  
In addition, considering an increasing competitiveness of an academic job market 
around the world, more doctoral business program graduates will join the non-
academic sector in the future. Therefore, they need to receive not only theoretical 
but also applied knowledge during their doctoral training. Particularly, an ability 
to convert academic findings to actionable items should be strongly emphasized. 
For this, changes to the academic curricula are required at both institutional and 
national levels.  
7. Conclusions, Limitations, and Directions for Future 
Research 
This study provided insight into an individual’s perception and value of academic 
research. However, the results and implications of this study are tempered by a 
few limitations. First, the snowball data collection method restricts the 
generalizability of the results (Brewerton & Millward, 2009). Second, the findings 
may not be generalizable to practitioners who are graduates of doctorate programs 
that are not business-oriented (Creswell, 2003). Last, the limited sample size 
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allowed this study to explore the research questions, but not draw firm 
conclusions.  
This study highlighted the importance of academia at maintaining a positive 
relationship with practitioners because this impacts the reception of academic 
literature. Ph.D. graduates have the potential to become a powerful tool for 
academic institutions to employ in the quest for relevance. Further research should 
investigate the characteristics of academic literature that is consumed by 
practitioners such as the author’s experience, and the editorial policies of the 
source, to further understand how to create literature that is usable for these 
practitioners.   
54 
 
References 
Abrahamson, E. (1991). Managerial fads and fashions: The diffusion and rejection 
of innovations. Academy of Management Review, 16(3), 586-612. 
Abrahamson, E. (1996). Management fashion. Academy of Management Review, 
21(1), 254-285. 
Alavi, M., & Leidner, D. E. (2001). Review: Knowledge management and 
knowledge management systems: conceptual foundations and research 
issues. MIS Quarterly, 25(1), 107-137. 
Almond, N. (2001). The transportability and dissemination of knowledge: A 
surveyor's perspective. Property Management, 19(2), 124 - 135. 
Alvarez, C. (1998). Making the case for hiring a consultant. Clinical Nurse 
Specialist, 12(2), 52-65. 
Baxter, L. A., & Braithwaite, D. O. (Eds.). (2008). Engaging theories in 
interpersonal communication: multiple perspectives. Los Angeles, CA: 
Sage. 
Benjamin, B., & O'Reilly, C. (2011). Becoming a leader: Early career challenges 
faced by MBA graduates. Academy of Management Learning & 
Education, 10(3), 452-472. 
Bennis, W. G., & O'Toole, J. (2005). How business schools lost their way. 
Harvard Business Review, 83(5), 96-104. 
55 
 
Berger, P. L., & Luckmann, T. (1966). The social construction of reality: A 
treatise on the sociology of knowledge. New York, NY: Anchor Books. 
Booker, L., Bontis, N., & Serenko, A. (2008). The relevance of knowledge 
management and intellectual capital research. Knowledge and Process 
Management, 15(4), 235-246. 
Bramwell, A., & Wolfe, D. A. (2008). Universities and regional economic 
development: The entrepreneurial University of Waterloo. Research 
Policy, 37(8), 1175-1187. 
Brewerton, P., & Millward, L. (2009). Organizational Research Methods. Great 
Britain: SAGE Publications Ltd. 
Burnard, P. (1991). A method of analysing interview transcripts in qualitative 
research. Nurse Education Today, 11(6), 461-466. 
Burns, N., & Grove, S. K. (2005). The practice of nursing research: Conduct, 
critique & utilization. St Louis: Elsevier. 
Bylund, C. L., Peterson, E. B., & Cameron, K. A. (2012). A practitioner's guide to 
interpersonal communication theory: An overview and exploration of 
selected theories. Patient Education and Counseling, 87(3), 261-267. 
Cavanagh, S. (1997). Content analysis: Concepts, methods and applications. 
Nurse Researcher, 4(3), 4-16. 
56 
 
Cavusgil, S. T., Calantone, R. J., & Zhao, Y. (2003). Tacit knowledge transfer and 
firm innovation capability. The Journal of Business and Industrial 
Marketing, 18(1), 6-22. 
Christensen, P. H. (2003). Knowledge sharing - time sensitive and push-pull 
strategies in a non-hype organization. Copenhagen: Copenhagen Business 
School. 
Cohen, W. M., & Levinthal, D. A. (1990). Absorptive capacity: A new 
perspective on learning and innovation. Administrative Science Quarterly, 
35(1), 128-152. 
Cole, F. L. (1988). Content analysis: Process and application. Clinical Nurse 
Specialist, 2(1), 53-57. 
Creswell, J. W. (2003). Research Design (Second ed.). California, USA: Sage 
Publications. 
Crowne, D. P., & Marlowe, D. (1960). A new scale of social desirability 
independent of psychopathology. Journal of Consulting Psychology, 
24(4), 349-354. 
Daly, W. J., & Brater, D. C. (2000). Medieval contributions to the search for truth 
in clinical medicine. Perspective in Biology and Medicine, 43(4), 530-540. 
Davenport, T. H., & Prusak, C. (1998). Working Knowledge. Boston: Harvard 
Business School Press. 
57 
 
Dey, I. (1993). Qualitative Data Analysis. A user-friendly guide for social 
scientists. London: Routledge. 
Dillard, J. P. (1990). A goal-driven model of interpersonal influence. In J. P. 
Dillard (Ed.), Seeking compliance: The production of interpersonal 
influence messages. Scottsdale, AZ: Gorsuch Scarisbrick. 
Dillard, J. P. (2008). Goals-plans-action theory of message production: Making 
influence messages. In L. A. Baxter & D. O. Braithwaite (Eds.), Engaging 
theories in interpersonal communication: Multiple perspectives (pp. 65-
76). Los Angeles, CA: Sage. 
Elo, S., & Kyngas, H. (2008). The qualitative content analysis process. Journal of 
Advanced Nursing, 61(1), 107-115. 
Erlandson, D. A., Harris, E. L., Skipper, B. L., & Allen, S. D. (1993). Doing 
naturalistic inquiry: A guide to methods. Newbury Park, CA: Sage 
Publications. 
Feldman, M. P. (1994). The university and economic development: The case of 
the Johns Hopkins University and Baltimore. Economic Development 
Quarterly, 8(1), 67-76. 
Finkler, S. A. (2004). Evidence-based financial management - what are we 
waiting for? Research in Healthcare Financial Management, 9(1), 1-3. 
58 
 
Fisher, R. J. (1993). Social desirability bias and the validity of indirect 
questioning. Journal of Consumer Research, 20(2), 303-315. 
Fleming, L., & Frenken, K. (2007). The evolution of inventor networks in the 
silicon valley and Boston regions. Advances in Complex Systems, 10(1), 
53-68. 
Flick, U. (2002). An introduction to qualitative research (Second Edition ed.). 
London: Sage Publications. 
Fontana, R., Geuna, A., & Matt, M. (2006). Factors affecting university - industry 
R&D projects: The importance of searching, screening, and signalling. 
Research Policy, 35(2), 309-323. 
Foss, N. J., & Pedersen, T. (2002). Transferring knowledge in MNCs: The role of 
sources of subsidiary knowledge and organizational context. Journal of 
International Management, 8(1), 49-67. 
Frambach, R. T. (1993). An integrated model of organizational adoption and 
diffusion of innovations. European Journal of Marketing, 27(5), 22-41. 
Ghoshal, S. (2005). Bad management theories are destroying good management 
practices. Academy of Management Learning & Education, 4(1), 75-91. 
Giles, H. (2008). Communication accommodation theory. In L. A. Baxter & D. O. 
Braithwaite (Eds.), Engaging theories in interpersonal communication: 
Multiple perspectives (pp. 161-173). Los Angeles, CA: Sage. 
59 
 
Graneheim, U. H., & Lundman, B. (2004). Qualitative content analysis in nursing 
research: Concepts, procedures and measures to achieve trustworthiness. 
Nurse Education Today, 24(2), 105-112. 
Greenwood, R., Suddaby, R., & Hinings, C. R. (2002). Theorizing change: The 
role of professional associations in the transformation of institutionalized 
fields. Academy of Management Journal, 45(1), 58-80. 
Hanberger, A., & Schild, I. (2004). Strategies to evaluate a university-industry 
knowledge-exchange programme. Evaluation, 10(4), 475-492. 
Hannabuss, S. (2001). A wider view of knowledge. Library Management, 22(8), 
357-363. 
Harwood, T. G., & Garry, T. (2003). An overview of content analysis. The 
Marketing Review, 3(4), 479-498. 
Heinrich, C. J. (2007). Evidence-based policy and performance management. The 
American Review of Public Administration, 37(3), 255-277. 
Hewes, D. E., & Planalp, S. (1987). The individual's place in communication 
science. In C. R. Berger & S. H. Chaffer (Eds.), Handbook of 
communication science. Newbury Park, CA: Sage. 
Hickey, G., & Kipping, E. (1996). A multi-stage approach to the coding of data 
from open-ended questions. Nurse Researcher, 4(1), 81-91. 
60 
 
Hitt, M. (1998). Twenty first century organizations? Business firms, business 
schools, and the academy. Academy of Management Review, 23(2), 218-
225. 
Hodgkinson, G. P., & Starkey, K. (2011). Not simply returning to the same 
answer over and over again: Reframing relevance. British Journal of 
Management, 22(3), 355-369. 
Hoe, S. L., & Mcshane, S. (2010). Structural and informational knowledge 
acquisition and dissemination in organizational learning. The Learning 
Organization, 17(4), 364-386. 
Holloway, J. (2001). Investigating the impact of performance measurement. 
International Journal of Business and Performance Management, 3(2), 
167-180. 
Huff, T. E. (2003). The rise of early modern science: Islam, China and the West. 
NY: Cambridge University Press. 
Hutchison, J., & Huberman, M. (1994). Knowledge dissemination and use in 
science and mathematics education: A literature review. Journal of 
Science Education and Technology, 3(1), 27-47. 
Jacob, M. (2001). Managing the institutionalisation of Mode 2 knowledge 
production. Science Studies, 14(2), 83-100. 
61 
 
Jagodinski, C. M. (2008). The university press in North America: A brief history. 
Journal of Scholarly Publishing, 40(1), 1-20. 
Khurana, R. (2007). From higher aims to hired hands: The social transformation 
of American business schools and the unfulfilled promise of management 
as a profession Princeton, New Jersey: Princeton University Press. 
King, D. A. (2004). The scientific impact of nations: What different countries get 
for their research spending. Nature, 430(6997), 311-316. 
Knights, D. (2008). Myopic rhetorics: Reflecting epistemologically and ethically 
on the demand for relevance in organizational and management research. 
Academy of Management Learning & Education, 7(4), 537-552. 
Knights, D., & Scarbrough, H. (2010). In search of relevance: Perspectives on the 
contribution of academic-practitioner networks. Organization Studies, 
31(9), 1287-1309. 
Krippendorff, K. (1980). Content Analysis: An introduction to its methodology. 
Newbury Park: Sage Publications. 
Lahti, R. K., & Beyerlein, M. M. (2000). Knowledge transfer and management 
consulting: A look at "the firm". Business Horizons, 43(1), 65-74. 
Lamertz, K., & Baum, J. (1998). The legitimacy of organizational downsizing in 
Canada: An analysis of exploratory media accounts. Canadian Journal of 
Administrative Sciences, 15(1), 93-107. 
62 
 
Lederman, R. P. (1991). Content analysis of word texts. The American Journal of 
Maternal Child Nursing, 16(3), 169. 
Liyanage, C., Elhag, T., Ballal, T., & Li, Q. (2009). Knowledge communication 
and translation - a knowledge transfer model. Journal of Knowledge 
Management, 13(3), 118-131. 
Mayring, P. (2000). Qualitative content analysis, Qualitative Social Research 
(Vol. 1, pp. 1-28). 
Mazza, C., & Alvarez, J. L. (2000). Haute couture and prêt-à-porter: The popular 
press and the diffusion of management practices. Organization Studies, 
21(3), 567-588. 
McLuhan, M. (1962). The Gutenberg Galaxy: The making of typographic man. 
Toronto, Canada: University of Toronto Press. 
Morse, J. M., & Field, P. A. (1995). Qualitative research methods for health 
professionals. Thousand Oaks, CA: Sage Publications. 
Nohria, N., & Eccles, R. G. (1998). Where does management knowledge come 
from? In J. L. Alvarez (Ed.), The diffusion and consumption of business 
knowledge (pp. 278-304). 
Parent, R., Roy, M., & St-Jaques, D. (2007). A systems-based dynamic 
knowledge transfer capacity model. Journal of Knowledge Management, 
11(6), 81 - 93. 
63 
 
Pearson, J. M., Pearson, A., & Shim, J. P. (2005). The relevancy of information 
systems research: The practitioner's view. Information Resources 
Management Journal, 18(3), 50-67. 
Pfeffer, J., & Fong, C. T. (2002). The end of business schools? Less success than 
meets the eye. Academy of Management Learning & Education, 1(1), 78-
95. 
Pfeffer, J., & Sutton, R. (2006). Evidence-Based Management. Harvard Business 
Review, 84(1), 63-74. 
Polit, D. F., & Beck, C. T. (2004). Nursing research. Principles and methods. 
Philadelphia, PA: Lippincott Williams & Wilkins. 
Politis, J. D. (2003). The connection between trust and knowledge management: 
What are its implications for team performance. Journal of Knowledge 
Management, 7(5), 55-66. 
Roberts, C. H., & Skeat, T. C. (1983). The birth of the codex. London: Oxford 
University Press. 
Robson, C. (1993). Real world research. A resource for social scientists and 
practitioner-researchers. Oxford: Blackwell Publishers. 
Roling, N. G. (1992). The emergence of knowledge systems thinking: A changing 
perception of relationships among innovation, knowledge process and 
configuration. Knowledge and Policy, 5(1), 42-64. 
64 
 
Rottman, J. W. (2008). Successful knowledge transfer within offshore supplier 
networks: A case study exploring social capital in strategic alliances. 
Journal of Information Technology, 23(1), 31-43. 
Rousseau, D. (2006). Is there such a thing as "evidence-based management?". 
Academy of Management Review, 31(2), 256-269. 
Rousseau, D. M., & McCarthy, S. (2007). Educating managers from an evidence-
based perspective. Academy of Management Learning & Education, 6(1), 
84-101. 
Rousseau, S., & Rousseau, R. (1998). The scientific wealth of European nations: 
Taking effectiveness into account. Scientometrics, 42(1), 75-87. 
Rynes, S. L., Bartunek, J. M., & Daft, R. L. (2001). Across the great divide: 
Knowledge creation and transfer between practitioners and academics. 
Academy of Management Journal, 44(2), 350-355. 
Sachdev, I., & Bourhis, R. (1987). Status differentials and intergroup behaviour. 
European Journal of Social Psychology, 17(3), 277-293. 
Saenger, P. (1975). Colard Mansion and the evolution of the printed book. The 
Library Quarterly, 45(4), 405-418. 
Sanderson, I. (2003). It is "what works" that matters? Evaluation and evidence-
based policy making. Research Papers in Education, 18(4), 331-345. 
65 
 
Scarbrough, H. (2002). The role of intermediary groups in shaping management 
fashion. International Studies of Management & Organization, 32(4), 87-
103. 
Serenko, A., Bontis, N., & Hull, E. (2011). Practical relevance of knowledge 
management and intellectual capital scholarly research: Books as 
knowledge translation agents. Knowledge and Process Management, 
18(1), 1-9. 
Serenko, A., Bontis, N., & Moshonsky, M. (2012). Books as a knowledge 
translation mechanism: Citation analysis and author survey. Journal of 
Knowledge Management, 16(3), 495-511. 
Siegel, D. S., Waldman, D. A., Atwater, L. E., & Link, A. N. (2004). Toward a 
model of effective transfer of scientific knowledge from academicians to 
practitioners: Qualitative evidence from the commercialization of 
university technologies. Journal of Engineerings Technology, 21(1), 115-
142. 
Simmons, P. G., Dawley, D., Richie, W., & Anthony, W. (2001). An exploratory 
examination of the knowledge transfer of strategic management concepts 
from the academic environment to practicing managers. Journal of 
Managerial Issues, 13(3), 360-376. 
66 
 
Spender, J. (2005). Speaking about management education: Some history of the 
search for academic legitimacy and the ownership and control of 
management knowledge. Management Decision, 42(10), 1282-1292. 
Starkey, K., & Madan, P. (2001). Bridging the relevance gap: Aligning 
stakeholders in the future of management research. British Journal of 
Management, 12(S1), S3-S26. 
Stemler, S. (2001). An overview of content analysis. Practical Assessment, 
Research & Evaluation, 7(17), 137-146. 
Suddaby, R., & Greenwood, R. (2001). Colonizing knowledge: Commodification 
as a dynamic of jurisdictional expansion in professional service firms. 
Human Relations, 54(7), 933-953. 
Susanty, A., Puspitasari, D., Puspitasari, N. B., & Ninditarini, M. R. (2011). 
Preliminary study of key success factors for effective knowledge transfer in 
SMEs Batik. 2011 International Conference on Industrial Engineering and 
Operations Management, Kuala Lumpur, Malaysia, pp.  
Szulanski, G. (1996). Exploring internal stickiness: Impediments to the transfer of 
best practice within the firm. Strategic Management Journal, 17(1), 27-43. 
Tajfel, H., & Turner, J. C. (1979). An integrative theory of intergroup conflict. In 
W. G. Austin & S. Worchel (Eds.), The social psychology of intergroup 
relations. Monterey, CA: Brooks. 
67 
 
Thompson, M. P., Jensen, R. J., & DeTienne, K. (2009). Engaging embedded 
information. Competitiveness Review, 19(4), 323-341. 
Van Aken, J. E. (2005). Management research as a design science: Articulating 
the research products of Mode 2 knowledge production in management. 
British Journal of Management, 16(1), 19-36. 
Van de Ven, A. H., & Johnson, P. E. (2006). Knowledge for theory and practice. 
Academy of Management Review, 31(4), 802-821. 
Walshe, K., & Rundall, T. (2001). Evidence-based management: From theory to 
practice in health care. The Milbank Quarterly, 79(3), 429-457. 
Weber, R. P. (1990). Basic content analysis. Newburry Park, CA: Sage 
Publications. 
Weick, K. E. (2001). Gapping the relevance bridge: Fashion meets fundamentals 
in management research. British Journal of Management, 12(s1), 71-76. 
Wilson, S. R. (1997). Developing theories of persuasive message production: The 
next generation. In J. O. Greene (Ed.), Advances in communication theory 
(pp. 15-43). Hillsdale, NJ: Lawrence Erlbaum. 
Yusuf, S. (2008). Intermediating knowledge exchange between universities and 
businesses. Research Policy, 37(8), 1167-1174. 
68 
 
Zeitz, G., Mittal, V., & McAulay, B. (1999). Distinguishing adoption and 
entrenchment of management practices: A framework for analysis. 
Organization Studies, 20(5), 541-776. 
 
 
  
69 
 
Appendix I – Interview Questions 
Demographic Question Set #1  
 What is your current job title and responsibilities? In what industry? 
 What sort of knowledge do you seek on an average day? 
 If you were to describe the type of knowledge do you create on an average 
day, how would you do it? 
Knowledge Awareness  
Question #1: How do you decide what source of knowledge to choose to 
solve each managerial problem? In other words, does your 
selection of knowledge sources depend on the nature of the 
problem?  
Probe #1: What way of gaining new knowledge have you found most 
beneficial? 
Question #2: Do you use specific tools to make you aware of new 
knowledge that is available to be consumed? 
Knowledge Acquisition 
Question #1: In your daily work you probably come across situations 
when you need credible sources of knowledge. Please, list in order of 
importance, sources of knowledge you use in your daily work. 
Question #2: Sometimes, you might need to have a valid justification for 
a very critical or unique decision. For example, you might have come 
across a unique problem or novel situation when you did not know what to 
do. What sources of knowledge do you use in those special (i.e., very 
important or new) situations? 
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Probe #1: Do you use knowledge that you learned in your PhD program? 
Your MBA/Management program? 
Probe #2: Do you use academic journals, practitioner journals, books, or 
the Internet? 
Which journal titles do you use most frequently? 
Do you have access to academic research? How do you access 
it?  
Do you read academic literature regularly or do you search for 
a particular topic only when you need it?  
If you don’t use academic publications, why not?  
Do you attend academic/practitioner conferences? If yes, 
which ones? If not, why not?  
Probe #3: Do you frequently use knowledge from your colleagues? 
Knowledge Transformation  
Question #1: With respect to your job, do you gain new knowledge by accessing 
academic literature? Does this new knowledge improve any of your 
existing skills or capabilities? 
Knowledge Integration 
Question #1: Can you comment on the general usefulness, applicability, and 
relevance of academic knowledge in aiding you in your daily 
work? 
Knowledge Application 
Question #1: How frequently do you utilize academic knowledge to benefit you 
and your organization? 
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Question #2: Can you give me a few examples when you applied academic 
knowledge in your daily work? What were the outcomes and 
benefits for you and the company? 
Question #3: Have your company or clients ever recognized the value of applying 
knowledge from academic publications? If yes, can you offer an 
example of this? 
Knowledge Retention  
Question #1: In your work, do you communicate or transfer your academic 
knowledge to your colleagues who don’t have a PhD degree? Can 
you see yourself as a translator of academic knowledge?  
 Demographic Question Set #2  
 When did you graduate from your PhD program? 
 After getting your PhD, have you taught part-time or full-time at a college 
or university? 
 What area was your PhD in? 
 Have you published any work after obtaining your PhD? 
 What area was your Master’s degree in?  
 Do you have any plans to get a full-time academic position in the future? 
